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MY GRANDCHILD,  

DUE TODAY 



THE WHAT, WHY, AND HOW  

OF AUTISM SPECTRUM DISORDERS 

• What are 
some 
common 
behaviors 
exhibited 
by students 
with ASD? 

WHAT 

• Why do 
these 
behaviors 
occur? 

WHY 
• How can 

we guide 
students to 
display 
more 
appropriate 
behavior? 

 

HOW 



DEALING WITH  

UNWANTED BEHAVIOR 

• If you want to deal with an unwanted behavior, you 

have to understand the behavior’s purpose so that 

the student can replace it with new, prosocial 

behaviors that achieve the same purpose.   



THINK ABOUT IT 

• Think about someone you know who is on the 

Autism Spectrum, or anyone with a behavior 

challenge. 

• Think about a behavior the person exhibits, 

and what you might want to learn more about 

that behavior.  (Maybe you want to know the 

why and the how).    

• Tell someone next to you what you’re thinking. 



PLAYGROUND TANTRUM 
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• What are 
some 
common 
behaviors 
for 
students 
with ASD 

WHAT 

• Why do 
these 
behaviors 
occur? 

WHY 
• How can we 

guide 
students to 
display more 
appropriate 
behavior? 

 

HOW 



COMMON BEHAVIORS IN ASD 

Self-Stimulatory 

Obsessions 

Tantrums 



COMMON BEHAVIORS IN ASD 

Self-Stimulatory 

Obsessions 

Tantrums 



SELF-STIMULATORY OR 

REPETITIVE BEHAVIORS 

• Occurs with high prevalence in children with autism 

• Overcome by stimuli (the main cause for self-

stimulating behaviors) 

• Goal is to reduce current level of stimulation 

• Also called “stimming” 

 

 

Self-Stimulatory 



TYPICAL STIMMING 

• Hand flapping   

• Jumping, running 

• Repetitive blinking 

• Moving fingers in front of eyes 

• Hands over ears 

• Making vocal sounds 

• Snapping or rubbing fingers together 

• Rocking back and forth or side-to-

side 

 



HAND FLAPPING 

• http://youtu.be/SpEm9LstcPQ 

 



STIMMING 

• Need for security, comfort 

• Sometimes achieved through familiar activities or objects 

• Escape from pressures and demands of daily events 

• Might be engaged in at various times (when agitated, 

excited, aroused, angry, or even when comfortable) 

• Only a problem when they are self-injurious 

• Impose order and control on self and environment 

 



COMMON BEHAVIORS IN ASD 

Self-Stimulatory 

Obsessions 

Tantrums 

 



OBSESSION AND RITUAL 

• Basic expression of the condition (diagnostic criteria) 

• Obsessed with some non-functional object or part of a 

toy 

• Common: computers, trains, historical events, cartoon 

characters, numbers, figurines, insects 

 

Obsessions 



OBSESSION AND RITUAL 

• Intensity and duration of a person's interest in a 

particular topic, object or collection marks it as an 

obsession.  

• Routine is a means by which they understand and 

feel safe within our environment. It makes the world 

reliable and predictable  



COMMON BEHAVIORS IN ASD 

Self-Stimulatory 

Obsessions 

Tantrums 

 

 



TEMPER TANTRUMS 

• Common problem in children with ASD 

• May appear to go into state of rage, panic, anxiety or 
fear for no reason 

• Normal behavior for most children; there is no reason 
why children with ASD should bypass this stage of 
development 

• Children can seem inconsolable during the tantrum, 
the episode might last a long time, and reconciliation 
rarely occurs 

Tantrums 



TEMPER TANTRUMS 

• Successful intervention – increase ability to 

communicate 

• Important: it is unlikely that behaviors are intended 

maliciously or vindictively. 

• Virtually always some other unidentified cause that 

provokes the challenging behavior. 

• It is worth noting that in most cases (although not all) 

individuals do not enjoy ‘being challenging’.  

• Give the opportunity for the individual to develop 

skills and communicate effectively  

 



COMMON BEHAVIORS IN ASD 

Self-Stimulatory 

Obsessions 

Tantrums 

 

 

 



THINK ABOUT IT 

• What is one important take away for 

you from this first section (the “WHAT” 

of behavior)?  

• Tell your neighbor. 
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THE “WHY” 

• Why do these behaviors occur?  

• Something triggers the behavior 

• Function of the behavior – they get something from 

it/the behavior serves a purpose 

• It can be an attempt to communicate, or a way of 

coping with a particular situation. 

• Understanding the underlying reasons or triggers 

and the function that the behavior serves then helps 

us teach appropriate replacement behaviors. 

 



WHY 

WHY 

Reliance on 
structure 

Communicative 
needs 

Sensory 
processing 
difficulties 



RELIANCE ON STRUCTURE 

• When some form of structure or routine is disrupted the world 

becomes confusing and overwhelming again  

• ‘Tantrums’ and similar behaviors are not rejections of 

caregivers, and they are not opposition aimed at those 

close to the individual. They are the natural reactions to 

various stimuli—natural if you have autism that is. 



COMMUNICATIVE NEEDS 

• For people with profound difficulties in 

understanding others and in communicating with 

them, it’s easy for frustration, anger, and anxiety to 

build up. 

• Also likely that the challenging behaviors serve as a 

form as communication. 

• Behavior may be accidentally reinforced by others. 

• So children learn the challenging behavior is effective 

and immediate in bringing about a desired response. 

 



SENSORY PROCESSING 

DIFFICULTIES 

• Tastes or food textures 

• Touch  

• Smells 

• Lights  

• Sounds  

• Sensitive to subtle changes 



THINK ABOUT IT 

• Which of the following could be the cause 

of the behavior I told you about earlier 

(playground tantrum)? 

• (hold up a finger…) 

a. A reliance on structure  (one finger) 

b. Communicative needs (two fingers) 

c. Sensory processing difficulties (three 

fingers)  



THINK ABOUT IT 

• Regarding the student you have been thinking 

about, which of the following might be the 

cause of their inappropriate behavior? 

a. A reliance on structure  

b. Communicative needs 

c. Sensory processing difficulties 

• Tell a neighbor. 



ASK YOURSELF 2 

QUESTIONS 

When attempting to address challenging 

behavior, ask yourself… 

1. What is the child trying to tell me with 

his/her behavior (communication or 

sensory difficulties) 

2. What is the function of the behavior? 



FUNCTION OF BEHAVIOR 

• The child might be telling you they are tired, 

stressed, annoyed by something that happened 

earlier, or in need of some time alone. 

• Behaviors occur for a reason 

• Four functions of behavior: 

• Social attention 

• Tangibles or activity 

• Escape or avoidance 

• Sensory stimulation 



FUNCTION AND 

REINFORCEMENT 

• Behavior can be described in terms of the function it 

serves or the reinforcement that is maintaining it. 

• The following behavior is being maintained by 

positive reinforcement: 

• A child is hitting his peers on the playground and the 

function of this behavior is to obtain access to the 

swing set during lunch break.  



REINFORCEMENT/FUNCTI

ON 

TYPE OF REINFORCEMENT /  

FUNCTION OF BEHAVIOR 

POSITIVE 

REINFORCEMENT 
 

Gets a person 

something 

NEGATIVE 

REINFORCEMENT 
 

Gets a person out of 

something or away from 

something 



THINK ABOUT IT 

Does the following behavior represent positive 
or negative reinforcement: 

Screaming!  

Timmy doesn’t want to eat carrots but his parents 
keep trying to get him to eat them. At dinner time, if 
there are any carrots on his plate he will scream and 
shout until they are taken off his plate. His parents 
always give in to the tantrums and take away the 
carrots because his tantrums are becoming 
increasingly severe and last longer. 

 

Tell a neighbor what you think  



THINK ABOUT IT 

• What is the biggest takeaway for you 

about the function of behavior (the 

WHY)?   

• Tell a neighbor 

• Then take a 15-minute break 



10 MINUTE BREAK 
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THINK ABOUT IT 

• What do you think is the most important 

thing to consider when addressing 

inappropriate behavior? 

• Tell a neighbor 



WHY WE CARE ABOUT 

FUNCTION 

• Teaching alternative, more appropriate functional 

behavior is the real task in behavior management 

• Knowing the function helps us develop an intervention 



WHAT IS INVOLVED IN POSITIVE 

BEHAVIORAL SUPPORT (PBS) 

1. Identifying the purpose of challenging behavior,  

2. Teaching appropriate alternative responses that 
serve the same purpose as the challenging 
behavior,  

3. Consistently rewarding positive behaviors and 
minimizing the rewards for challenging behavior, 
and  

4. Minimizing the physiological, environmental, and 
curricular elements that trigger challenging 
behavior.  



GOAL OF PBS 

• The goal in PBS is not to just "eliminate" 

behavior.  

• Rather, it is to understand the behavior's 

purpose so that the student can replace it with 

new, prosocial behaviors that achieve the same 

purpose 

 



THINK ABOUT IT 

What is the goal of PBS? 

Hold up a finger to show your answer. 

• To eliminate the bad behavior (1 finger) 

• To fix the student who is misbehaving 
through appropriate consequences (2 
fingers) 

• Understand the behavior’s purpose so 
you can teach replacement behaviors 
(3 fingers) 

 



HOW TO IMPLEMENT PBS 

1. Alter the classroom environment 

2. Increase predictability and scheduling 

3. Increase choice making 

4. Make curricular adaptations 

5. Appreciate positive behavior 

6. Teach replacement skills 



• Remove or modify conditions that trigger 

challenging behaviors 

• Accommodate individual student needs 

• Consider room arrangement 

• Consider traffic patterns 

 

1. Alter the classroom environment 



• Remove or modify conditions that trigger 

challenging behaviors 

• Accommodate individual student needs 
• Move from high traffic areas 

• Study carrel 

• Place near front of class if hearing is an issue 

• Earphones for noise-sensitive students when noise level 

is high 

1. Alter the classroom environment 



• Remove or modify conditions that trigger 

challenging behaviors 

• Accommodate individual student needs 

• Consider room arrangement 
• i.e., learning centers with adequate space to avoid 

disruptions 

1. Alter the classroom environment 



• Remove or modify conditions that trigger 

challenging behaviors 

• Accommodate individual student needs 

• Consider room arrangement 

• Consider traffic patterns 

• Too much/too little space could be a 

problem 

1. Alter the classroom environment 



• Uncertainty increases anxiety levels in most people . 

• Predictability of classroom routines can be their 

“security blanket.” 

• "A classroom schedule that is well-designed and is 

implemented consistently may be the single most 

important factor in preventing challenging 

behaviors."  (Strain & Hemmeter, 1997) 

• Think about schedules, routines, changes, 

transitions 

2. Increase predictability and scheduling 



• Many people with disabilities (especially students 
with limited motor skills, verbal skills, or challenging 
behaviors) are not provided with opportunities to 
make significant choices in their daily lives.  

• They are often told what tasks they must perform, 
with whom they may interact, and what rewards they 
may have  

• Providing students with challenging behavior the 
opportunity to make choices is another way of 
teaching them that they can influence others without 
having to resort to challenging behavior.  

 

3. Increase choice making 



THINK ABOUT IT 

• If a teacher clearly defines student 

workspaces and eliminates distracting 

noises, she is:  

a) Altering the classroom environment 

b) Increasing predictability and scheduling 

c) Increasing choice making 

• Tell a neighbor 



• Modifications made to enhance a student's 

performance in completing activities and to reduce 

the likelihood of challenging behaviors  

1. Adjust nature of task/activity 

a. Present using different modalities 

b. Task variation 

c. Use student interests, preferred activities 

2. Adjust method of presentation 

 

 

4. Make Curricular Adaptations 



• Take advantage of positive reinforcement 

• Teaches a person to act in a certain way by 

rewarding that person for correct behavior  

• Get a reward for an action = then that person is 

more likely to do that action again  

 

5. Appreciate positive behavior 



REINFORCEMENT 

• The reason many behaviors occur – for any 
child, not just those with learning difficulties – is 
the reinforcement received  

• Reinforced behavior will be repeated 

• You are more likely to turn the faucet on if you 
know water will come out. 

• You are more likely to turn the key in your car 
if you think it’s going to start. 

• You’ll stop doing something if you don’t get the 
results you want. 

 



REINFORCEMENT 

• Students often misbehave because of the 

reinforcement they receive 

• Sometimes the reinforcement is to escape a difficult 

task 

• Sometimes the reinforcement is to get attention, 

from their peers or the teacher 

 



WHAT ARE THE 

REINFORCERS? 

• Scenario 1:  Amy rarely puts her toys away before going 
outside to play.  She only does it twice a week.  Mother decides 
to give a hug to Amy to encourage her to put her toys away.  
Amy loves hugs and tells her mother she appreciates it. 

• Scenario 2:  Paul doesn’t smile very often.  He smiles only 
once a day.  His teacher puts an M&M on his desk every time 
he smiles back at her.  Paul loves M&Ms.  His smiling 
increases to three times a day. 

• Scenario 3: Carlos is on a hike and realizes that a small 
pebble has gotten in his shoe and is causing more and more 
pain as he walks.  He is falling behind his group.  He stops and 
removes his shoe and the pebble falls out.  Carlos feels less 
pain immediately and catches up to his group. 



REINFORCEMENT 

• We must provide some type of reinforcement for 
desired behaviors. 

• We must teach them the behavior we want them to 
display, rather than focusing on the misbehavior 

• When we focus on the misbehavior, we’re going to 
get more of it… 

 



ACCIDENTALLY REINFORCING 

THE WRONG BEHAVIOR 

• Aaron is a 14-year-old.  School has served as a 
constant source of frustration for him over the past 
several years due his learning difficulties.   

• He receives some tutoring in math from the resource 
teacher, but is struggling in the regular classroom.   

• When he receives his math problems from his 
regular teacher, he attempts a few of them and soon 
becomes increasingly frustrated, shouting expletives 
about how he things the work is useless, resulting in 
an exchange of verbal jabs between him and his 
teacher 

• The teacher often sends Aaron to the principal’s 
office. 

 



THINK ABOUT IT 

• In the previous scenario, what behavior 

was reinforced? 

• Tell a neighbor 



• Many challenging behaviors occur because the 

student does not know a more appropriate way to 

achieve an important outcome  

• Many times the alternative responses taught are 

communicative in nature (e.g., appropriate ways to 

get attention/assistance, request a break or change 

of activity, etc.)  

 

6. Teach replacement skills 



CONSIDER TEACHING REPLACEMENT 

BEHAVIOR BY TEACHING SOCIAL SKILLS 

• Social and behavior skills are essential for lifelong 

success, but children with special needs often struggle 

with these skills. 

• For example, some kids with special needs have 

difficulty greeting others properly, a skill deficit that could 

later translate into occupational challenges.  

• Other children have trouble interpreting and using facial 

expressions and gestures, which interferes with 

communication.  



TEACHING SOCIAL SKILLS 

• Social stories apps 

• Videos 

• Websites offer social stories creation 



SOCIAL STORIES APP 

• stories2learn 

• 13.99 

 



STORIES 2 LEARN  

• http://www.youtube.com/watch?v=zRb3GguSRvY   

http://www.youtube.com/watch?v=zRb3GguSRvY


COMPONENTS OF PBS 

(REVIEW) 

Identify function of the behavior 

Identify a replacement behavior 

Teach and reinforce the new 
appropriate alternative behavior 

 

 

 



IMPLEMENTING PBS 

(REVIEW) 

Alter the classroom environment 

Increase predictability 

Increase choice making 

Make curricular adaptations 

Appreciate positive behavior 

Teach replacement behaviors 

 

 

 

 

 

 



THINK ABOUT IT 

• Think of a child you know who exhibits 

challenging behavior (can be the one you’ve 

been thinking about today from the beginning 

of our presentation).   

• Which part of implementing PBS do you think 

might be the most helpful, or which one are 

you most willing to try?  

• Tell a neighbor 



THE WHAT, WHY, AND HOW OF AUTISM 

SPECTRUM DISORDERS 

• What are 
some 
common 
behaviors 
for students 
with ASD 

WHAT 
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WHY 
• How can 

we guide 
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display 
more 
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